The aim of this study is to analyze and determine the various socio-psychological orientations of undergraduate students in learning English as a Foreign Language (EFL) to have a comprehensive overview. The study was originally intended by the school administration to improve the quality of instruction and promote positive attitudes by understanding individual students, mainly in terms of their language learning motivation and attitudes towards learning English. The participants were 793 university prep-year students studying a one-year EFL program to complete their postsecondary education in an English-medium state university in Turkey. The data were collected using Attitude-Motivation Test Battery (AMTB) (adapted Turkish version, Gardner, 2004). The collected data were analyzed using SPSS 23 software firstly to be able to display the current situation regarding the 6 constructs measured by AMTB, mainly; integrativeness, attitudes toward the learning situation, motivation, language anxiety, instrumental orientation and parental encouragement levels of Turkish tertiary students in EFL learning by gender and level of proficiency. The results of this study identified that Turkish EFL learners at tertiary level showed relatively high levels of the qualities measured by the AMTB constructs and their sub-scales, except in attitudes toward English speaking people and anxiety. As an interesting finding, the participating students of the study were found to be often anxious in participating the English classes and using English, while female students felt more discomfort concerning these issues.
Introduction
English is an international language and its significance has also been grasped very well in Turkey like in many other countries. Nevertheless, the results of a large-scale research into the teaching of English in state schools implemented by the British Council and Economic Policy Research Foundation of Turkey (TEPAV) in 2013 signaled for betterment in the area of English language teaching (ELT). The resultant Turkey National Needs Assessment (TNNA) report concluded that Turkey was underachieving in ELT and that this was caused by insufficient teaching in primary and secondary schools. Following the publication of the TNNA, the conduct of a similar study of ELT in Turkish universities was suggested. The results of this furthering study which was described as 'baseline study' conducted by British Council in Turkey in 2015 were not very satisfactory as well. The findings of this study revealed that the academic programs or internationalization were not supported by the current distribution and curriculum of ELT in Turkish universities. Consequently, preparatory school classes did not address these problems, students entered preparatory schools with low English proficiency levels and poor motivation. As said by the students, lack of motivation was a major reason limiting their progress, which was also confirmed by teachers. As was reflected in the findings of the 'baseline study '(ibid) , the universities reported that students' lack of motivation was apparent when their engagement in the lessons and classroom attendance were concerned. As a good example, Çolak (2008) confirms this situation in his study and reports on the "high rates of absenteeism and failure in English courses at universities all over Turkey" (p.4) . It seems evident that, to contribute students' success, more comprehensive studies are needed on ELT regarding attitudes toward English language among university students in Turkey.
Examining learners' attitudes toward a foreign language is crucial and plays a very important role in language learning and teaching. As Dewaele (2015) suggests "emotions are at the heart of the foreign language learning process" (p.13) and students' positive or negative emotions regarding the target language results in the growth of their attitudes toward the language itself, the teacher, the classmates, the course materials, and extra-curricular activities or anything associated with the course. Ultimately, these attitudes may determine success or failure in learning that language. While negative attitudes toward the target language may cause demotivation and end up in failure, having positive attitudes can increase students' motivation, facilitate the learning process and lead to success.
Having similar concerns with Çolak (ibid) and recognizing the importance of motivation and that our students' attitudes toward learning English is related to their possible success, we intended to understand our individual students by conducting this study. Our aim was twofold. Firstly, we wanted to have a profile of our own EFL teaching context regarding the above-mentioned 'deficit' through our students' eyes. Secondly, by identifying these attitudinal and motivational profiles, we aimed to prepare a roadmap to help us improve the quality of EFL instruction at our institution. Therefore, for the purpose of this study, we used Attitude/Motivation Test Battery (Gardner, 2004) which we adapted as a 101item Turkish version.
Literature review / Theoretical background
Various social and psychological factors such as the role of the first language, language learning environment, the type of methodology and instruction, learners' motivations, attitudes, and anxiety levels toward the target language, their aptitudes, intelligence, age, personalities, have been assumed to influence language learning (Kiziltepe, 2003) . Research over the last three decades has shown that achievement in a second/foreign language is related to students' attitudes and motivation (Clement, Gardner, and Smythe, 1980; Gardner and Lambert, 1972; Gardner and Smythe, 1981; Naiman et al., 1978; Oxford & Shearin, 1994; Ushioda, 2001; and Dornyei, 2001) .
The theoretical framework that served as a basis for this research is The Socio-Educational Model. According to Gardner's (1985) Socio-Educational model of second language acquisition, language learning takes place in the classroom and motivation is an important variable in second language acquisition. Further, it is also proposed that motivation is supported by two other affective components, integrativeness and attitudes toward the learning situation, and that the composite of such attitudes and motivation reflects an integrative motive that promotes language learning. Gardner's model (ibid) emphasizes that learning another language is different from learning other school subjects in the way that it involves incorporating skills and behavior patterns of another cultural community. The model includes four categories; social milieu, individual differences, learning contexts and outcomes. In this model while social milieu refers to the cultural beliefs held about the target language community, individual differences are intelligence, language aptitude, motivation and situational anxiety. Regarding the other two categories, learning contexts denote the formal and informal language training experience and the outcomes comprise both linguistic and nonlinguistic factors, such as positive attitudes toward the target language group or interest in the ongoing language study.
The AMTB was first introduced in Gardner's (1985) social-psychological theory of L2 motivation. Sourced by the Anglo-Francophone bilingual society in Canada, this theory assumes that motivation to learn a second language can be either integrative, as Gardner and Lambert (1972) , identify "a desire to be a representative member of the other language community" or instrumental, "a desire to gain social recognition or economic advantages through knowledge of a foreign language" (p.14). Their findings suggested that learners with integrative motivation were more successful in learning a second/foreign language than those with instrumental motivation. However, as was also claimed in later studies (Kachru, 1977; Lukmani, 1972) a second language can be very successfully achieved for instrumental reasons alone. Studies in Turkish EFL context showed that EFL learners had high levels of instrumental motivation toward English (Kızıltepe, 2000; Saracaloğlu, 2000; Üzüm, 2007) .
To Gardner (2005) the AMTB was developed to be incorporated to the Socio-Educational model of second language acquisition and therefore it is claimed to be a suitable tool to refer to specific aspects of the model. In this respect, the composition of the AMTB can be grouped into five categories: integrativeness, attitudes toward the learning situation, motivation, language anxiety, and other attributes (Gardner & MacIntyre, 1993) . Accordingly, all the variables in the adapted translated version "Davranış/Motivasyon Testi (AMTB Turkish Version)" belong to the four general categories mentioned above. As the other two attributes that measure 'instrumental orientation' and parental encouragement' were also included in the AMTB English version (2004) and that the instrument appeared to measure variables that are related to second/foreign language learning (Gardner, Tremblay & Masgoret,1997) , they were also examined as two separate categories to interpret the results of this study. Consequently, integrativeness (I) is the total on three scales integrative orientation, attitudes toward the target group, interest in foreign languages; attitudes toward the learning situation (ALS) refer to affective reactions toward the language teacher and the language course; motivation (M) corporates motivational intensity, desire to learn English, attitudes toward learning the language and language anxiety (LA) is measured by English class anxiety and English use anxiety. Finally, the other categories included in the assessment and interpreted as findings were instrumental orientation (IO) which stresses the pragmatic value of learning English to the students, and parental encouragement (PE) which assess the extent to which the students feel their parents' support in learning English.
Research Questions
This research tries to find answers the following questions: (Gardner, 2004) ; by a) Gender? b) Level of proficiency?
Method

Design
This study is a case study conducted in a Turkish university context. According to Berg (1998) , "case study methods involve systematically gathering enough information about a particular person, social settings, event, or group to permit the researcher to effectively understand how it operate or function" (p.212). The study is descriptive in nature and aims to identify the attitudinal and motivational profiles of the EFL students in Turkish tertiary context as measured by an adapted 101-item Turkish version of the Attitude/Motivation Test Battery (Gardner, 2004) .
Participants
This study took place at a preparatory school of foreign languages in a Turkish state university in 2015-2016 academic year. The participants were 793 preparatory school students whose ages vary between 18-21. 376 (50,6 %) of the participants were male, 242 (32,6 %) were female and 125 (17,2 %) didn't mention their gender. The students were not asked to write their names for ethical purposes and the quality of the data collected. Their level of English was determined by an in-house proficiency and a subsequent placement exam to study a one-year intensive English course in the school of foreign languages. Accordingly, the students who took part in this study were studying English at 3 different proficiency levels (A1-beginner, A2-pre-intermediate, B1-intermediate) when data were collected.
Instrument
The data for the present study were collected using AMTB (Gardner, 2004) . Before the study began the 103 item-English version of AMTB scale was translated into Turkish by the researcher and two expert colleagues in ELT and back-translated into English by other two experts in the field of translation. The differences were reconciled by comparing the translated version with the original scale. As the context of this study was a preparatory school of English and the students were taking only intensive English courses other than different classes at tertiary level, three questions were deleted from the Turkish version. These questions were mainly; Q20-I would rather spend more time in my English class less than other classes; Q25-My English teacher is better than my other teachers and Q 41-I enjoy the activities of our English class more than those of my other classes. The Kaiser-Meyer-Olkin measure of sampling adequacy (KMO) and Bartlett's test of sphericity were used to assess whether the sample was adequate, and the factor correlation matrix was suitable for factor analysis (KMO= 0.946, χ2=42837.2 p=0.0001). Then, as there were no items in the scale whose MSA values less than 0.50, no items were deleted from the 101 item-Turkish version. This version consisted of 12 factors, which were listed under 6 main constructs and were also evaluated in the light of the literature (see Table 1 ). 27,46,47,50,68,88,101 1,7,13,20,39,52,56,62 Attitudes toward the learning situation (ALS) Teacher evaluation (TE) Course evaluation (CE) 5,14,32,43,55,66,75,86,94 10,28,30,36,37,49,71,81,99 Motivation (M) Motivational intensity (MI) Desire to learn English Attitudes toward learning the language (ALL) 3,22,31,41,53,60,64,74,80,84,93 8,9,15,17,26,48,69,70,89 6,12,18,24,44,58,78,79,87,97 Language Anxiety (LA) English Class Anxiety (ECA) 4, 16, 23, 34, 42, 57, 65, 77, 85, 95 English Use Anxiety (EUA) 11, 19, 29, 51, 72, 91, 98 Instrumental Orientation (INSO) 38, 61, 67, 82, 35, 59, 73, 90, 92 Parental Encouragement (PE) 2, 21, 40, 45, 54, 63, 83, 100 The Turkish version consisted 101 items with a six-point Likert-type scale from strongly disagree to strongly agree. An analysis of item reliability was determined through the reliability coefficient test by using SPSS version 23.0. The Turkish AMTB was pilot-tested with a group of 50 B1 students and through piloting the questionnaire, the overall Cronbach Alpha reliability was found to be quite high (α=0.796). The reliability estimate of the translated AMTB version was 0.78. Table 2 shows the reliability of the questionnaire items in terms of the 6 constructs stood as I (α=. 74); ALS (α=.58); M (.63); LA (α=.79); IO (0.83) and PE (α=.80) measured by Turkish AMTB separately. 
Data collection procedures
This research was conducted in the second block of the first semester of 2015-2016 academic year with participating 793 preparatory school students who are taking intensive English courses at tertiary level. The students were asked to signify the extent to which they agree or disagree with the items of the questionnaire. The time allotted to students to answer the questionnaire was one class hour (40 minutes), which was also confirmed by the pilot study. As the number of the students were high, the researchers explained the content and the instructions of the questionnaire to the faculty members earlier at a general staff meeting, so the administration of the questionnaires by the faculty who are teaching the classes became possible. The questionnaires were delivered to the faculty in envelopes that contain enough printed copies for the required number of students in each class and collected back after the administration procedure. They were also informed to ensure the peace and quiet of the classrooms for the effective administration process of the questionnaire. To increase the credibility of the responses, students did not have to write their names. They were only asked to provide their gender for this study. If the students had any questions concerning the items in the questionnaire, the faculty were supposed to help them to understand the items. The researchers were also around for possible problems during the administration process.
Data analysis
Statistical Package of Social Sciences (SPSS 23.0) was used to analyze the data gathered through the questionnaire. The statistics used for this study included descriptive statistics with mean scores, student's t-test for analyzing differences in 6 AMTB constructs in terms of gender and one-way analysis of variance (ANOVA) for analyzing differences regarding the level of proficiency.
Results
Altogether 793 questionnaires were distributed. Out of the 793 students, 618 students were found to mention their gender (M=376, F=242). Their level of proficiency was determined earlier, first at the start of their intensive English education by an in-house proficiency exam, then by a subsequent placement exam that measured and assigned their proficiency levels as A1, A2 and B1 (see Table 3 ). 
Overall mean rating
The minimum, maximum and mean scores for the 12 variables were computed and are reported in Table 4 below. These results were interpreted under six main headings (the AMTB constructs) to have an overview of the implications of Gardner's Socio-Educational Model in the context of this study. 
Integrativeness
According to the findings, the mean rating for students' IO was 19.4 (SD=3.6) out of a maximum score of 24, which showed that our students often endorsed integrative reasons to study English and permitted social interaction with English-speaking people. Reported mean rating for AESP scale out of a maximum score of 48 was 28.6 (SD=7.7) indicating that the current sample of students had moderate levels of positive attitudes toward English speaking people. Regarding the students' IFL scores, the results revealed that the students' general interest toward learning foreign languages in Turkish tertiary context was relatively high (M=49.7 SD= 6.8) out of a maximum score of 60.
Attitudes toward learning situation
The mean ratings for the two sub-scales showed that students in Turkish context at tertiary level evaluated their EFL course (M=35.3 SD=8.2, max= 48) and the instructors (M=44.5 SD=8.1, max= 54) with moderately high scores.
Motivation
In the 101-item Turkish AMTB version, the motivation construct incorporates three sub-scales. Accordingly, the reported means for the MI sub-scale was 42.3 (SD=7.7 max= 66) which indicated a moderate degree of effort being spent in learning English. In terms of the students' desire to learn English, the related sub-scale reported means reflected a moderately strong desire (M=47.3 SD=8.1 max=60) as the participants of this study perceived. According to the findings, the students' attitudes toward learning English was found to be rather positive (M=49.2 SD=9 max=60).
Anxiety
The findings of this study revealed that the students often felt discomfort while participating in English class (M=35.4 SD=8.3 max=59) as well as using English (M=33.4 SD=7.8 max=55).
Instrumental orientation
A high score in this construct indicates that the student favors instrumental reasons for learning English. Accordingly, the results of this study suggested that our students generally had instrumental motivation to learn English (M=20.3 SD=3.1 max=24).
Parental encouragement
This construct aims to evaluate the extent to which students feel their parents' support in their English study. Consequently, the reported means for this construct indicated a relatively high level of perceived parental encouragement by the students (M=38.4 SD=7.4 max=48).
Mean ratings of AMTB sub-scales considering different proficiency levels
The mean ratings of AMTB sub-scales considering different proficiency levels are given in Table 5 . When the students' reported mean ratings by their proficiency levels were examined, the findings of this study showed that B1 students at our school perceived higher levels of almost all the constructs assessed by AMTB Turkish version, when compared with A1 and A2 students (see also Table 6 for detailed ANOVA results). In that consideration, the mean ratings of A1 students were found to be slightly higher than the scores of the B1 students, in terms of the instrumental orientation and parental encouragement scales. As another finding of this study, A2 students were found to assess the lowest levels of all the AMTB constructs when the mean ratings of the three groups were compared. These results including the mean ratings for Anxiety sub-scales indicated that A2 level students had lower levels of anxiety while participating the English classes and using English. However, the results regarding ECA, EUA and INSNSO scales were not found to be statistically significant (p>0.05). 
Mean ratings of students for AMTB sub-scales considering gender
The mean ratings of 618 students who marked their gender during the administration of AMTB Turkish version were computed separately and estimated accordingly (see Table 7 ). All the results were found to be statistically significant except for the IM construct (p >0.05). The results revealed that the female students who participated in this study perceived higher levels of influence assessed by all the AMTB constructs when compared with male students. This result suggested that the female students in tertiary EFL context had more positive attitudes towards learning English and that they were more motivated than male students in learning English. However, the higher scores of female students regarding A sub-scales of AMTB also suggested that they were more anxious than the male students while participating the English classes and speaking English. 
Discussion
The attitudes and motivation of Turkish tertiary level EFL students towards learning English in terms of the 6 six constructs; I; ALS; M; LA; IO and PE as measured by the AMTB were investigated for the purpose of this study. The data collected from 793 participating students at tertiary level were also subjected to analysis in terms of level of proficiency and gender. The results will be discussed in detail under each AMTB construct in the following sub-sections. Gardner et al. (2004) note that integrativeness in the socio-educational model is "represented by three scales measuring ALG, IFL, and IO. Regarding the results of these scales that represent I construct obtained from this study, our students often had integrative orientation to study English and permitted social interaction with English-speaking people, had moderate levels of positive attitudes towards English-speaking people and generally had high interest in foreign languages. Among the three subscales represented by the I construct, our students' reported mean score showing their moderate level of positive attitudes toward English-speaking people (M=28.6 SD=7.7 max=48) in some way revealed their disagreement related to this sub-scale when compared to the mean ratings of the other two sub-scales. In this regard, Gardner (2005) asserts that learners who see their ethnolinguistic heritage as not a major part of their cultural and national identity are likely to have higher integrativeness in learning the target language. Hence, this relatively low score might have been caused by some of the students' religious or cultural beliefs, as Turkey being a Muslim country and some traditions' and habits' being different from the so-called values of the English-speaking people, some students might have resisted understanding the target culture or mixing culturally or socially.
Integrativeness
Considering the students' proficiency levels, the findings of this study showed that B1 students had the highest levels of all the sub-scales of I construct when compared to A1 and A2 students (see Table  5 & Table 6 ). This result might suggest a positive relationship between the level of proficiency and integrativeness of the Turkish tertiary level EFL students and requires a further study. Additionally, in ranking the students' proficiency levels, A2 students were found to receive the lowest levels in terms of I sub-scale mean scores and this interesting finding was consistent with all the results obtained from the other five AMTB constructs. This result may have been triggered by the low proficiency level and poor motivation of A2 level students, who mostly had insufficient English education in primary and secondary schools as was mentioned earlier (TNNA report, 2013) . These students usually start the intensive English course given at YADYO neither from the A1 nor the B1 levels because of their scores in placement test they take before starting their EFL education.
The results of this study also showed a statistically significant difference between male and female students in the three sub-scales represented by I construct. This finding is in line with that of Solak's study (2012) which also discovered that Turkish female students were more integratively motivated than their male peers (p=.015).
Attitudes toward learning situation
The reported mean ratings for the two sub-scales as represented by ALS construct of the Turkish AMTB showed that students at tertiary level evaluated their EFL instructors and the intensive English course given at our prep school with moderately high scores (see Table 5 & Table 6 ). Moreover, like the findings obtained from the sub-scales of the I construct, B1 students were found to have more positive attitudes toward their EFL instructors and the language course followed by A1 students when their level of proficiency was considered. Looking at the difference between female and male students regarding their attitudes toward learning situation, it can be concluded that the current study found a statistically significant difference between the means of both groups. The t-test also showed that female students' attitudes toward the teacher (M=47) and the course (M=37.5) were more positive than those of male students (Mt=44.6 Mc=34.9). In the current study, the p-value (p < 0.05) which indicates that a true difference existed between the two groups. This difference could be attributed to cultural factors that Turkish families tend to bring up their daughters in a more traditional way regarding respect, cooperativeness and understanding which paid as better relationship with their teachers when compared to their male counterparts. Our findings also support the findings of Kızıltepe's study (1997) , who suggests that female students scored higher in different sub-scales in her study, that Turkish girls are more ambitious and hardworking in nature and the conservative attitude of Turkish parents toward girls made them more careful in their studies.
Motivation
In the AMTB, the three components of effort, desire and positive affect in motivation are assessed using the three sub-scales: MI, DLL and ALL. The findings of this study showed that Turkish students in tertiary context spent medium level of effort in studying English, while they felt a fairly strong desire. Their attitudes toward learning English were also found to be quite positive. It is thought-provoking that the reported means for students' MI mirrored a medium level of effort for studying English, which meant they didn't put enough effort for doing homework or became highly diligent, independent learners who practice regularly to improve their proficiency levels. This finding suggests that institutions which aim improvement in their EFL teaching policies in Turkish tertiary context need to target a more autonomous approach on part of the students to achieve more fruitful outcomes.
Looking at the reported mean scores of the sub-scales represented by the M construct of the AMTB regarding the proficiency levels of the students (see Table 5 & Table 6 ), like the findings obtained from I and ALS constructs, B1 students were found to assess the highest levels, followed by A1 and A2 students respectively. This finding suggests a positive relationship between students' motivation in learning English and their EFL proficiency.
In terms of the mean scores obtained from the motivation sub-scales of the AMTB, the female students' motivation was found to be significantly higher than the males. This finding was similar to those of the studies conducted by Gökçe (2008) with tenth grade high schoolers and Nahavadi and Makundan (2013) in a general EFL course setting related to the students' motivational intensity in learning English.
Anxiety
Considering the mean ratings of the sub-scales obtained by the anxiety construct of the AMTB, the findings of this study revealed that our students often felt discomfort while participating in English class as well as using English (see Table 5 and Table 6 ). This finding of the study signaled an important challenge to be faced and dealt with for the ultimate success of tertiary level students in Turkish context considering the negative influence of anxiety on EFL learning. The finding also indicated that students' failure in EFL learning might have been caused by their high anxiety levels. On the other hand, despite being not statistically significant, the results of this study revealed that in terms of their proficiency level, A2 students were the least anxious group among the three. Related to this, A1 students were found to be the most anxious group in using English whereas B1 students were more anxious than A1 students in participating English class. However, remarkably, related to this construct only, female students were identified as significantly more anxious than their male counterparts. This result is consistent with the findings of the studies conducted by Padilla et al. (1988) and AyashEzzi (2012) who found that girls were more concerned about language complications and felt more worried.
Instrumental orientation
As was stated by Norris-Holt (2001) , when students are instrumentally motivated, the aim of language learning "is more utilitarian, such as meeting the requirements for school or university graduation, applying for a job, requesting higher pay based on language ability, reading technical material, translation work or achieving higher social status (p.1). The reported mean scores for INSO construct as measured by the AMTB suggested that the Turkish EFL students in tertiary context were instrumentally motivated in general. When this result was compared to the students' estimated IO subscale scores it was seen that the participants of the current study were slightly more instrumentally motivated (see Table 4 ). Considering the different proficiency levels, despite being not statistically significant (p>0,05), slight differences were found out of a maximum score of 24 among the three groups; A1 (M=20.3 SD=3.1), A2 (M=19.9 SD=3.1), B1 (M=20.2 SD=2.4). On the other hand, the study didn't find any significant difference between male and female students in regard to instrumental motivation and in that of the reported mean scores, there was only a minor difference (Mm=20.2 SD= 3.2 Mf=20.7 SD=2.7), indicating the instrumental motivation of female students' being slightly higher than their male counterparts. Similar to the findings of our study, Öztürk and Gürbüz (2013) didn't find any significant difference between male and female students' instrumental orientations in Turkish tertiary EFL context. Overall, the results obtained from the INSO construct of the AMTB showed that regardless of level of proficiency and gender, the Turkish students in tertiary EFL context are generally aware of the importance of learning English for their academic, job-related, financial and social-status requirements.
Parental Encouragement
The questions in this sub-scale were intended to measure the students' evaluations on how they perceived their families' interest in their learning English, mainly related to their consideration of learning English as important to devote time, improve, be consistent, attend to the classes and assist for any kind of help for their children's learning English. The reported means for this construct indicated a relatively high level of perceived parental encouragement (80 %) by Turkish EFL students in tertiary context (see Table 4 ). Moreover, a statistically significant difference was found when the three proficiency levels were considered. Accordingly, A1, the beginner group was found to perceive getting more parental support when compared to the findings regarding A2 and B1 groups. In this ranking, A2 students in Turkish tertiary context were identified to perceive more parental encouragement than the B1 students. The findings of this study also revealed that there is significant difference between male and female students regarding their perceptions of parental encouragement and that the female students perceived this positive influence more than their male peers. This result is in agreement with that of Al-Dosari (2016), who found that female students received more parental encouragement than males in Arabic context. According to Al-Dosari (ibid), this result might be due to the general idea of Arab world regarding the importance of a girl's security in supporting herself by getting a degree in case of divorce or loss of husband as well as the concern for contributing to family income or at least being able to pay her own expenses. Similar reasons might be attributed to the results of our study, as Turkey is a country with Islamic background and that many Turkish families have similar ways of thinking regarding a girl's security and financial independence.
Conclusions
The main purpose of the study was to identify the attitudinal and motivational profiles of tertiary level EFL students in Turkish context through the AMTB which was developed to be incorporated to the Socio-Educational Model of second language acquisition (Gardner, 2005) . In summary, our investigation demonstrated that the participants of this study had a moderate level of positive attitudes toward English-speaking people despite their relatively high level of integrative orientation to study English and interest in foreign languages. This result indicated a disagreement which could be a barrier in their EFL studies. It is recommended that students should be encouraged to take part in exchange programs, like ERASMUS in higher education to have the opportunity to share with English-speaking students. Students can also be assigned different personal and group projects to investigate the cultural and traditional characteristics of English-speaking people to practice different language skills as well as to help them improve their positive attitudes toward the English-speaking people. Alternatively, as suggested by Oxford and Shearin (1994) , "teachers can also invite visitors who are native speakers of the L2 to share cultural information and confirm that the students can really use the language communicatively" (p. 24).
As another interesting finding, considering the proficiency levels of the participating students, A2 level students were found to have the lowest mean scores while B1 students scored highest in most of the AMTB scales, which suggested that this group of students had more positive attitudes toward learning English and were more motivated to learn English when compared to A1 and A2 level students. The comparatively low motivation of A2 level students was attributed to the 'insufficient teaching of English in primary and secondary schools in Turkey' as was informed by the TNNA report in 2013.
Furthermore, the study also concluded that the current sample of students in Turkish tertiary EFL context often felt anxious, and that female students were more anxious than the male students. It is recommended that the reasons for students' anxiety should be explored from different aspects as it may cause students failure in learning English. The EFL instructors are also suggested to try different strategies to help reduce students' anxiety levels and avoid anxiety provoking situations or language tasks in their EFL classrooms.
In all the other estimates of the AMTB scales except for anxiety, female students were found to have higher mean scores when compared to their male counterparts and therefore were identified to have more positive attitudes and be more motivated toward learning English. Finally, besides the high level of perceived parental encouragement showed by all the participants, the female participants of this study were discovered to receive more parental encouragement in comparison with their male peers.
All in all, the findings of this study revealed evidence that the AMTB can be used as an effective tool to measure the attitudinal, motivational as well as the anxiety levels of Turkish EFL students in tertiary context.
Despite not being completely generalizable, the results of this study might provide guidance and contribute to the understanding of EFL/ESL teachers, curriculum developers, school managers and department coordinators of EFL institutions at tertiary level regarding their students' attitudinal and motivational profiles that should be considered in the teaching and learning process. Different results could potentially be obtained from different institutions differing in size, mission or various other factors. Therefore, researchers in different contexts can analyze the impacts of the AMTB factors that influence their students' motivation and attitudes toward learning English, identify the problems that might stand as barriers to their students' success and prepare possible roadmaps that might create more successful outcomes.
documents to the conduct of this study. Secondly, we thank Çukurova University students who studied English during 2015-2016 academic year at YADYO, the School of Foreign Languages, for participating in this research. Finally, we thank our colleagues and the translation experts at Çukurova University for their contributions to the adaptation, translation and administration of the scale. 
